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ABSTRACT
Adult  Mento:  Benefits  to  Adolescent  Mothers
Exploratory  study  on  the  needs  of  pregnant  or  parenting  adolescents
Kim  Landrigan
June  30, 1999
This  exploratory  study  was  conducted  to explore  the  following  research  questions:
l)  What  are the  needs  of  pregnant  and  parenting  adolescents  in  the St. Cloud  community?
2) What  support  systems  were  most  helpful  to  pregnant  or  parenting  adolescents?
Once  youth  become  parents,  they  face  many  challenges  such  as dropping  out  of
high  school,  becoming  economically  deprived,  and lacking  emotional  support.  Eleven
pregnant  and/or  parenting  adolescents,  ages 15 to 19,  were  interviewed  using  a structured
interview  guide.  The  interviews  focused  on  assessing  the  participant's  educatioml
achievements,  financial  stability,  self-esteem,  level  of  emotional  support  and social
support  networks.
Overall  the study found that the participants were all working  on obtaining their
high  school  diploma  or  GED  certificate.  A  majority  stated  the#  basic  needs  were  being
met.  Alloftheyouthratedtheirself-esteemasbeingquitehigh.  Thestudyalsofound
that  approximately  91%  ofthe  participants  (n=lO)  explained  that  their  families  were
emotionally  supportive.  In  exploring  their  social  support  systems,  participants  utilized
many  programs  inthe  St. Cloud  community.  However,  all  ofthe  youth  explained  how
services  should  be changed  to  be more  effective.  A  mentomg  program  may  be
beneficial  to address  the  needs  of  pregnant  or parenting  youth  in  the St. Cloud  who  do not
have  an adequate  support  system
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Chapter  l:  Introduction
Why  should  we  assist  adolescent  mothers?  Many  Americans  differ  in  their
opinions.  SomeAmericansvalueindividuahsmasbeingmoreimportantthan
collectivism  (Gilbert  &  Terrell,  1998).  That  is to say, some  people  believe  that  we  are
responsible  for  our  own  destiny  and  those  who  struggle  in  life,  be it housing,
relationships  or  other  difficulties,  should  own  up to their  responsibility.  Others,  such  as
Maya  Angelou,  claim  that  everyone  in a society  is collectively  responsible  for  raising
healthy  children.  She asserts  that  everyone  is responsible  for  creating  safe environments
for  children  as well  as assisting  others  through  difficult  situations.  The  co-existence  of
these  two  values  is beneficial  in  addressing  the  needs  of  adolescents  (Allen,  Bonner,  &
Greenan,  1988).
Trends  of  adolescent  pregnancy
In  1997,  the  Office  ofthe  Assistant  Secretary  for  Planning  and  Evaluation,  a
division  of  the  federal  government's  Health  and  Human  Services,  conducted  a survey  of
the  various  trends  experienced  by  America's  children  and  youth.  The  survey  examined
youth's  living  arrangement,  their  economic  security,  health  condition,  social
development,  education  and  behaviors.  The  results  from  the  survey  found  that  the
percentage  of  females  between  the ages of  15 to 19  who  became  pregnant  increased  from
9.6  percent  in 1973  to 11.5  percent  in 1990  (Office  ofthe  Assistant  Secretary  for
Planning  and  Evaluation,  1997).
The  Alan  Guttmacher  Institute  (AGI)  and  the  Center  for  Disease  Control  and
Prevention  (CDC)  expanded  this  study  to examine  the  trend  of  adolescent  pregnancy
from  1991  to 1995.  They  found  that  the  percentage  of  pregnant  adolescents,  ages 15 to
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19,  declined  approximately  14 percent.  In  calculating  the  pregnancy  rates,  the
researchers  included  births,  miscarriages  and  abortions.  The  study  also  identified
pregnancy  rates  according  to specific  states. Minnesota's  pregnancy  rate  declined  from
37.3  percent  in 1991  to 32.1 percent  in 1996  (Donovan,  1998).
Birthrate  and  Marital  Status
"Nearly  one million  U.S.  teenagers  become  pregnant  each  year  and  about  500,000
give  birth"  (Donovan,  1998,  p.l).  Between  1986  and 1991,  the  birthrate  offemales  ages
15 to 19  increased  by 24 percent.  However,  this  trend  was  reversed  when  the  birthrate
dropped  by  12 percenl'  from  1991  to 1996.  When  examining  the  birthrate  of  adolescents,
itisimportanttocons'ideriftheyouthweremarriedwhentheygavebirth.  The
experiences  of  adolest:ent  mothers  may  vary  according  to their  marital  status.
Non-marital  births  increased  for  mothers  of  all  ages between  1960  and 1994.  In
1960,  approximately  14 percent  of  youth  mothers,  ages 15 to 19,  were  not  married  when
they  gave  birth  as compared  to 76 percent  of  young  mothers  in 1994  (Office  of  the
Assistant  Secretary  fo:r Planning  and  Evaluation,  1997).  The  census  data  found  that  non-
marital  births  increased  from  71 percent  in  1993  to 76  percent  in 1995.  Duting  this  time
period,  Texas  and  Mic:higan  improved  their  methodology  of  gathering  statistics.  This
bias  may  have  contribated  to the increase  in  reporting  non-marital  births  (Office  of  the
Assistant  Secretary  fo:r Planning  and  Evaluation,  1997).  They  also  found  that  non-marital
childbearing  of  young  mothers,  age 15 to 19,  was  higher  among  black  teens  than  among
white  or  Hispat'fflc  teerxs (Office  of  the  Assistant  Secretary  for  Planning  and  Evaluation,
1997).
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. According  to the literature,  adolescent  pregnancy  increased  from  1973
to 1990.  Duig  this  time  frame,  adolescent  pregnancy  was  perceived  as a social  problem
needing  to be addressed.  The  number  of  adolescent  pregnancies  decreased  from  1991  to
1996.  The  trend  of  adolescent  births  followed  a similar  trend.  This  reversed  trend  may
have  been  due  to society  valuing  collectivism  rather  t  individuahsm,  thus  adolescent
pregnancy  was  a social  issue  that  could  be adequately  addressed  only  if  everyone  in
society  contributed  to its demise.
Althoughthe  number  of  adolescents  to become  pregnant  or  give  birth  declined,  the
percentage  of  young  mothers,  ages 15 to 19,  who  decided  not  to rrmry  increased  from  14
percent  in 1960 to 76 percent  in 1994.  By  not  marrying,  young  women  had  to cope  with
being a single  parent.  This  led  many  to drop  out  of  school  and struggle  in  meeting  their
financial  responsibilities.  This  study  will  address  the  following  research  questions:
l)  What  are the  needs  of  pregnant  and  parenting  adolescents  in  the  St. Cloud  community?
2) What  support  systems  were  most  helpful  to pregnant  or  parenting  adolescents?
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Chapter  2: Literature  Review
This  chapter  will  describe  risk  factors  and  the challenges  faced  by  adolescent
parents.  It  will  also  describe  various  programs  available  to adolescent  parents  including
mentomg.  Before  our  society  can  address  the issue  of  adolescent  pregnancy,  the
problem  needs  to be clearly  defined.
Risk  Factors
In  defining  the  problem,  contributing  risk  factors  need  to be identified.  Brooks-
' Gunn,  Duncan,  Klebanov  and  Sealmid  (1993)  identified  that  the  type  of  neighborhood  an
adolescent  lived  in  and  their  socio-economic  status  were  ik  factors  of  them  becoming
pregnant.  Similarly,  DeWoody,  Ceja  mid  Sylvester  (1993)  identified  that  youth  who  had
experienced  an  out-of-home  placement  were  at-mk  of  becoming  pregnant.  The  socio-
economic  status  (SES)  is difficult  to measure  for  adolescents  because  many  do not
support  themselves.  An  indirect  measure  of  economic  status  is the  status  of  the
adolescents'  parents.  This  can  be analyzed  by  looking  at their  family  stnicture,  the
parent's  level  of  education  and  the  economic  level  of  their  neighborhood  (Brooks-Gunn,
Duncan,  Klebanov  &  Sealand,  1993).
Neighborhoods  and  socio-economic  status
A study  conducted  by  Brooks-Gunn  et al. (1993)  examined  various  effects  of
neighborhoods  on  children  and  adolescents.  The  study  adjusted  for  the  socio-economic
characteristics  of  the  families  being  examined.  Prior  to conducting  the  study,
assumptions  were  made  on  how  the  neighborhoods  would  influence  the  behaviors,
attitudes,  values  and  opportunities  of  its residents.  These  assumptions  are similar  to an
ecological  model  that  asserts  that  individual  development  occurs  within  the  context  of
5
larger  systems  (Brooks-Gunn  et al., 1993).
The  study  used  two  data  sets; one focused  on  the effects  of  neighborhoods  on
young  children  and  one on  the effects  on  older  adolescents.  The  data  set used  to analyze
the  effects  on  young  children  was  the  Infant  Health  and  Development  Program  (IHDP).
The  Panel  Study  of  Income  Dynamics  (PSID)  was  used  to analyze  adolescents  (Brooks-
Gunn  et al., 1993).
The  PSID  is an ongoing,  longitudinal  survey  that  was  conducted  by  the Survey
Research  Center  of  the  University  of  Michigan.  The  survey  began  in 1968  by  obtaining  a
national  sampling  of  children  and  adolescents,  then  compiling  information  about  them
over  a 25-year  period.  Brooks-Gunn  et al. (1993)  obtained  their  sample  fromthis  study
and  analyzed  the  data  of  2,200  youth  between  the ages of  14 and 19. The  population
surveyed consisted of  nonimmiB'mnt H S. citizens, which included black and white
teenage  girls.  In  1990,  a provision  was  made  to include  immigrants  into  the  sample.
Unfortunately,  there  were  very  few  Hispanics  or  other  immigrants  included  in  the
analyzed  sample.  The  variables  analyzed  were  an adolescent's  economic  resources,  as
well  as the  conditions  of  their  home  and  school  environments.  They  also  examined  how
their  peer  groups  and  economic  opportunities  may  have  been  influenced  by  their
neighborhood  (Brooks-Gunn  et al., 1993).
Brooks-Gunn  et al. (1993)  operationalized  low-income  families  as earning  under
$10,000  a year,  and  an  affluent  family  as eaming  over  $30,000  a year. Researchers
concluded  that  low-income  neighborhoods  had  an increased  number  of  teenage  mothers
compared  to more  affluent  neighborhoods.  Researchers  also found  that  by  having  a large
number  of  single-parent  families  residing  in  the  same  neighborhood,  the  number  of  adults
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available  to monitor  the  adolescents'  behavior  was  reduced  (Brooks-Gunn  et al., 1993).
Thus,  an adolescent  who  lives  in a low-income  neighborhood  and single-parent  family
was  found  to be more  likely  to experience  an out-of-wedlock  birth  or drop  out  of  school,
compared  with  an adolescent  who  lived  in  a more  affluent  neighborhood.  However,  a
limitation  of  this  study  was  that  the  data  did  not  provide  a reliable  measure  of  the  effects
that  peer  groups  or economic  opportunities  had  on  adolescent  behaviors  (Brooks-Gunn  et
al., 1993).
In  similar  studies,  Hogan  and  Kitagawa  (1985)  and  Crane  (1991)  examined  the
correlation  of  the  quality  of  neighborhoods  with  the  probability  of  adolescents  dropping
out  of  school  or  becoming  pregnant  and  giving  birth.  Both  studies  used  the  same
Chicago  census  data  set constructed  in 1979.  Hogan  and  Kitagawa's  (1985)  sample  only
consisted  of  unmarried  black  females  between  the  ages of  13 and 19. They  used  several
variables  to determine  the  quality  of  the  neighborhoods  where  the sample  population
lived.  The  specific  variables  used  were  the  poverty  rate,  the  median  income  of  all  the
families,  and  the  male  -  female  ratio.
In  re-examining  Hogan  and Kitagawa's  (1985)  study  and  the  Chicago  census,
Crane  (1991)  included  both  black  and  white  adolescents  in  his  study.  His  findings  were
similar  to Brooks-Gunn  et al. (1993),  in  that  both  black  and white  adolescents  who  live  in
poor  neighborhoods  are at risk  to drop  out  of  high  school  and  have  a non-marital  birth.
Newcomer  (1992)  further  argues  that  youth  who  live  in  low-income  neighborhoods  are
more  likely  to experiment  with  their  sexuality  earlier  than  peers  who  live  in more  affluent
neighborhoods.
Other  factors  influencing  early  experimentation  with  sexuality  are having  negative
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experiences  in  school,  having  a low  self-esteem  and  being  depressed.  Santelli  and
Beilenson  (1992)  explained  that  negative  school  experiences  consist  of  having  low
academic  achievement  and  no future  educational  goals.  They  speculated  that  low  self-
esteem  and  depression  may  be related  with  other  factors  such  as the  physical  maturity  or
age of  an adolescent  girl  (Santelli  &  Beilenson,  1992).
Females  in  foster  care
Finally,  adolescents  who  have  experienced  an out-of-home  placement  are more
likely  to engage  in  sexual  activity  than  youth  who  are not  placed  outside  of  the  home
(DeWoody,  Ceja,  &  Sylvester,  1993).  These  youth  are susceptible  to unintended
pregnancyandsexuallytransmitteddiseases.  DeWoodyetal.(1993)conducteda
quantitative  study  that  found  that  17 percent  of  adolescent  females,  discharged  from
foster  care,  had  been  pregnant  duting  their  placement.  He  also  found  that  over  60 percent
of  these  young  women  had  at least  one child  within  the first  four  years  after  being
discharged.
S3.  Researchers concluded  that adolescents who live in a low-income
neighborhood  were  more  likely  to become  pregnant  and  drop  out  of  school  compared  to
youth  living  in  more  affluent  neighborhoods  (Brook-Gunn  et al., 1993;  Newcomer,
1992).  Factors  related  to early  sexual  experimentation  were  having  negative  experiences
in school  having  a low  self-esteem  or experiencing  an out-of-home  placement
(DeWoody  et aL, 1993;  Santelli  &  Beilenseq  1992).
These  needs  can  be met  if  community  members  unite  in  collectively  raising  their
children.  Many  teenagers  feel  the need  to connect  with  their  peers,  and  other  individuals
outside  of  their  immediate  family  (Brooks-Gunn  et al., 1993;  Crane,  1991).
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Neighborhoods  that  are more  affluent  may  benefit  adolescents  by  having  higher  quality
public  schools,  parks,  and  police  protection  (Brooks-Gunn  et al., 1993).  They  may  also
have  informal  job  networks  that  could  assist  adolescents  in  obtaining  good  employment.
Researchers  also  found  affluent  neighborhoods  to have  more  adults  available  to act  as
positive  role  models  as well  as to monitor  adolescents'  behavior  (Brooks-Gunn  et al.,
1993).
Challenges
Teen  mothers  face  many  challenges  in  their  lives.  Furstenberg,  Brooks-Gunn  and
Morgan  (1987)  conducted  a longitudinal  study  that  occurred  from  1966  to 1984.  The
participants  included  three  hundred  teenage  mothers  and  their  children.  The  researchers
gathered  their  sample  jrom  the  young  women  in 1966  who  attended  a comprehensive
program  for  adolescent  mothers  at Sinai  Hospital  in  Baltimore,  Maryland.
The  researchers  interviewed  participants  dumg  five  separate  timeframes  spanning
eight  years.  Duig  each  timeframe,  the  researchers  interviewed  a variety  of  individuals,
such  as the  young  parent,  their  classmates,  mother  or surrogate  and  their  children.  In
analyzing  the  data,  researchers  found  that  adolescent  mothers  were  likely  to drop  out  of
high  school,  become  economically  deprived,  and lack  emotional  support  (Furstenberg,
Brooks-Gunn  and  Chase-Lansdale  (1989).
In  a similar  study,  Chase-Lansdale,  Brooks-Gunn  and  Zamsky  (1994)  conducted  a
study  of  136  three-generation  families.  The  sample  was  obtained  from  three  separate
sources:  45 percent  of  the  participants  came  from  the  Baltimore  Study  of  adolescent
mother  and  their  families,  35 percent  from  a Baltimore  prenatal  clinic,  and  the  remaining
20 percent  were  found  by  networking  with  other  clinics  in  the  area. The  study  had  a total
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of  136  families  that  were  interviewed  with  103  allowing  their  interview  to be videotaped.
In  analyzing  the  data,  researchers  concluded  that  young  mothers,  who  did  not  have
the support  of  their  families,  struggled  to balance  parenthood  with  their  own
developmental  process.  The  study  also demonstrated  how  young  mothers  struggled  in
accomplishing  their  educational  goals,  occupational  goals  and  meeting  the  needs  of  their
children.
In  comparing  the  age of  mothers  in  regards  to financial  stability,  they  found  that
young  mothers  were  more  likely  to receive  governmental  assistance  than  older  mothers.
However,  this  may  have  been  due  to the  decline  in  the  economy  at the  time  the  study  was
conducted.  The  study  also  looked  at the  different  parenting  styles  of  young  and  older
mothers.  The  researchers  found  that  harsh  parenting  styles  were  not  determined  by  age,
but  rather  by  continuing  what  was  learned  from  the  previous  generation.  Finally,  the
study  examined  the  level  of  educational  achievement  by  the  mothers.  Mothers  over  age
20 were  more  likely  to have  completed  high  school  than  the  younger  mothers  were
(Chase-Lansdale  et al., 1994).
Similarly, adolescent mothers transitirininB from foster care to independence also
struggle  in obtaining  affordable  child  care,  maintaining  prenatal  care  and  developing
appropriate  parenting  skills  (Blum,  1984;  DeWoody  et al., 1993;  Furstenberg  et al.,
1989).  Westat  Incorporated  conducted  a survey  of  youth  that  had  lived  in  foster  care
between  January  1987  and  July  1988  (DeWoody  et al., 1993).  They  found  that
approximately  three-fourths  of  the  youth  did  not  receive  adequate  training  in  independent
living  skills.  These  skills  consisted  of  money  management,  rlecision  making  and  problem
solving,  foorl  management,  knowledge  of  community  resources,  housing  options,  as well
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as emergency  and  safety  skills.
Many  adolescent  mothers  live  in  disadvantaged  neighborhoods,  attend  low-quality
schools  and  experience  high  rates  of  family  instability  (Furstenberg  et al., 1989;
Stockman  &  Budd,  1997).  These  mothers  usually  receive  prenatal  care  late  in  their
pregnancy  or  not  at all. This  can  contribute  to women  having  children  who  are premature
or  who  have  low  birth  weights.  These  factors  may  also  contribute  to children  lacking  in
their  cognitive  development  which  could  result  in  having  difficulty  at school.
The  percentage  of  adolescent  mothers  under  the  age of  15 to receive  late  or no
prenatal  care  decreased  from  21.1  percent  in 1970  to 15.9  percent  in 1994.
Comparatively,  the  percentage  of  adolescents  age 15 to 19,  without  prenatal  care  dropped
from  10.8  percent  in 1970  to 8 percent  in 1994.  Unfortunately,  this  is still  higher  than
any  other  age group  (Office  of  the Assistant  Secretary  for  Planning  and  Evaluation,
1997).
A  study  conducted  by  Ducan,  Brooks-Gunn  and  Klebanov  (1994)  examined
whether  children's  cognitive  development  was  delayed  or  impaired  due  to living  in
poverty.  Theyexaminediftheeffectsweredifferentifthechildrenlivedinpovertyfora
shortperiodoftimeoriftheylivedinchronicpoverty.  Researchersobtainedtheirdata
from  two  national  studies;  the  Panel  Study  of  Income  Dynamics  (PSID)  and  the  Infant
Health  and  Development  Program  (IHDP).  When  conducting  the  study,  the  researchers
ensured  the  study  was  valid  by  accounting  for  the  pmticipants'  differences  regarding  their
family  structure  and  parenting  skills.
After  analyzing  the  data,  they  found  that  children  were  at mk  of  becoming
cognitively  delayed  if  their  family  lived  in  a chronic  state  of  poverty.  The  characteristics
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of  chronic  poverty  included  the financial  status  of  the family  as well  as the  income  level
oftheir  neighborhood.  The  researchers  did  not  find  a correlation  between  being  a single
parent  and  children  being  cognitively  delayed.  Rather,  they  found  a correlation  between
the  income  levels  of  a household  and  cognitive  development  of  a child.  The  study  also
found  a correlation  between  the  type  of  learning  environment  at home  and  the cognitive
level  of  the  child  (Ducan  et al., 1994).  The  researchers  characteied  a home
environment  as "...the  amount  and  quality  of  time  spent  by  parents  with  their  children...
(Ducan  et al., 1994,  p. 309).
Many  adolescent  mothers  have  scarce  financial  resources  and  a limited  education.
Most  of  these  young  women  are not  emotionally  ready  to raise  a child  and  many  end  up
feeling  socially  isolated  (Stockman  &  Budd,  1997;  DeWoody  et al., 1993).  Young
mothers  also  have  unrealistic  expectations  of  their  child's  developmental  abilities,  thus,
many  may  not  provide  a stimulating  learning  enviroent  for  their  children  (Furstenberg
et al., 1989;  Stockman  &  Budd,  1997).
S.  Children  of  adolescent  parents  may  be at risk  of  being  cognitively
delayed.  This  is due  to young  parents  experiencing  economic  difficulties  and  needing  to
live  in  low-income  neighborhoods.  In  examining  the  effects  that  poverty  has on  children,
researchers  found  a strong  correlation  between  children  living  in  chronic  poverty  and
being  cognitively  delayed.  They  also  found  a correlation  between  the  type  of  learning
environment  at home  and  the cognitive  level  of  a child  (Ducan  et al., 1994).
Programs  Addressing  Adolescent  Pregnancy
During  the  past  decade  or  so, agencies  have  become  aware  of  the  issues  facing
adolescent  mothers.  In  an attempt  to address  tlese  issues,  social  service  agencies  have
Augsbur@ Go!kgo Ubraq
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implemented  a variety  of  interventions.  This  section  will  review  various  programs  used
when  addressing  the  needs  of  young  mothers.  It  will  also  explore  how  mentomg  has
been  used  with  adolescents.
Review  of  Programs
Parent  training  programs  declare  that  their  pary  focus  is to strengthen  a youth's
parenting  skills,  as well  as their  parent-child  relationship.  In  reality,  parent  training
programs  primarily  focus  on  the  mother's  well  being  in  regards  to her  prenatal  care,  her
social  support  systems,  her  educational  achievement,  as well  as improving  their  family
planning  techniques  (Stockman  &  Budd,  1997).
Stockman  and  Budd  (1997)  conducted  a survey  to assess the  views  of  30 service
providers  from  Illinois  regarding  effective  ways  to strengthen  a young  mother's
relationship  with  her  children  and  how  to improve  their  parenting  skills.  The  survey  took
approximately  five  years  to complete  using  both  quantitative  and  qualitative  methods.
One  area  examined  how  the  various  programs  in  the  agencies  addressed  parent  training.
Most  programs  used  informal  methods  of  teaching  adolescent  mothers  how  to parent.
The  methods  included  modeling  appropriate  parenting  techniques,  teaching  skills  in  a
classroom  setting  and  giving  verbal  feedback  to the  young  mothers.  A  less frequently
used  method  was  matching  the  adolescents  with  an experienced  parent  to learn  from
modeling.  The  study  identified  informal  modeling,  parenting  classes  and  verbal  feedback
as being  the  most  effective  interventions  used  by  agencies  (Stockman  &  Budd,  1997).
However,  the  study  also  stated  that  home  visits,  peer  support  groups  and  mentomg
programs,  "...were  ranked  as highly  effective,  but...[were]...not  used  very  often"
(Stockman  &  Budd,  1997,  p. 621).  They  explained  that  these  programs  were  not  utilized
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due  to needing  trained  staffto  coordinate  the  programs  and  connect  the  youth  with
community  resources.  Another  identified  detriment  was  that  the  mentors  and  young
mothers  lacked  adequate  transportation.  Some  final  recommendations  that  evolved  from
this  study  were  to incorporate  interactive  learning  activities  that  promote  discussions
about  parenting  into  existing  programs.  This  can  occur  through  conducting  a home  visit
by  a case worker,  and  providing  a peer  support  group  or mentoig  program  that  matches
adolescent  parents  with  a more  experienced  parent  (Stockman  &  Budd,  1997).
Similarly,  Furstenberg  et al. (1989)  asserts  that  adolescents  who  participate  in
continuing  educational  programs  and  postpartum  family  planning  services  have  a better
prospect  of  attaining  economic  self-sufficiency  than  those  who  do not  receive  any
SerVlCeS.
Polit  and Kahn  (1985)  conducted  a study  of  a comprehensive  program,  Project
Redirection,  aimed  at addressing  the  needs  of  disadvantaged  teenage  mothers.  Project
Redirection  was  established  in  the  mid-1980's  by  the  Ford  Foundation  and  the  U.S.
Department  of  Labor.  The  program  provided  a comprehensive  array  of  services  such  as
employment  training,  peer  support  groups  and  women  fromthe  community  who
volunteered  their  time.  The  volunteers  served  as role  models  mid  a support  network  for
the  teenage  parents.  They  also assisted  the  youth  in  developing  a plan  on  how  they  were
going  to reach  their  goals  of  achieving  self-sufficiency
The  participants  of  the  project  were  17 years  of  age or  younger,  either  pregnant  or
parenting,  did  not  have  a high  school  diploma  or  GED  certificate  and  lived  in  a low-
incomehousehold.  Theprogramwasimplementedby,  ...community-based
organizations  in Boston,  Massachusetts;  New  York  City  (Harlem);  Phoenix,  Arizona;  and
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Riverside,  California"  (Polit  &  Kahn,  1985,  p. 150).
Researchers  created  a control  group  of  youth  who  met  the  criteria  to participate  in
the  program,  but  lived  in an area  where  the  program  was  not  offered.  In  their  evaluation
of  the  progrmrn,  they  interviewed  a total  of  789  teenagers  12 and  24 months  after  joining
the  control  group  or Project  Redirection  Program.  A  bias  of  the  research  was  the  decrease
in  the  number  of  participants  interviewed  at 24 months  (Polit  &  Kahn,  1985).
The  study  indicated  that  after  12  months,  youth  involved  in  Project  Redirection
were  significantly  less likely  then  the  comparison  group  to have  had  a second  pregnancy
The  participants  were  also  more  likely  to have  used  contraception,  be in  school  and  have
had  a job  within  the  past  12  months.  Polit  and  Kahn  (1985)  concluded  that  long-term
participation  in  a comprehensive  and  supportive  program  can  provide  pregnant  or
parenting  youth,  "...withthe  resources  that  make  it  possible  to convert  motivation  into
performance"  (p. 154).
. Unfortunately,  many  youth  do not  have  an  adult  figure  to assist  them
during  major  life  trmisitions,  such  as having  a child  (Mauzerall,  1983).  Therefore,
communities  and  young  mothers  both  need  to  be involved  in  planning  and  the  delivery  of
needed  services.  Social  support  networks  are formed  through  interactions  between
community  members  and  young  mothers.  Thus,  young  mothers  are able  to  make  contacts
that  could  assist  them  in  obtaining  an education,  gaining  financial  stability  and  self-
confidence
Mentoring
What  is mentomg?  Mentomg  occurs  when  a person  reaches  out  to another  to
offer  advice  and  encouragement.  A  mentor  may  be someone  who  is older  and  more
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experienced  than  the mentee  or  a mentor  could  be a peer  who  is emotionally  supportive.
This  section  will  explore  mentoig  styles,  and  mentomg  programs  that  have  been
established  to meet  the  needs  of  adolescents.
Mentoig  styles.  There  are many  different  mentoring  styles  that  have  been  used  in
working  with  at ik  youth.  Philip  and  Hendry  (1996)  conducted  a study  which  explored
how  adolescents  perceived  their  mentor  relationship  in  hopes  of  outlining  the
characteristics  of  an effective  mentomg  relationship.
They  decided  to prospectively  examine  how  mentors  affected  the  lives  of
adolescents.  Their  study  included  a cross-sectional  sampling  of  young  people  living  in
Scotland  that  were  betweenthe  ages of  13 to 18. Approximately  150  adolescents
voluntarily  participated  in  the  study.  Prior  to being  placed  with  a mentor,  the  youth
completed  a questionnaire  and  went  through  an in-depth  interview.  To ensure  accuracy,
the  mentors  also completed  a questionnaire  and  went  through  an in-depth  interview.
Through  these  interviews,  the  researchers  identified  five  mentomg  styles  where
adolescents  connected  with  a positive  role  model.  The  mentoring  styles  were  identified
as being  a formal  one-to-one  mentomg  relationship,  an informal  individual-team
approach,  friend  to friend  support,  peer  group  support  and  long-term  adult  mentors
(Philip  &  Hendry,  1996).
Philip  and  Hendry  (1996)  described  a classic  mentomg  relationship  as being  an
established  one  to one  relationship  with  an adult.  The  mentors'  role  was  to support  the
youth,  provide  advice,  as well  as to challenge  the young  person.  Most  of  these
relationships  consisted  of  the  mentor  and  mentee  working  together  to accomplish  a
similar  task. Through  completing  a task  the  mentee  was  given  recognition  by  the  mentor
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and  a sense  of  self-confidence  (Philip  &  Hendry,  1996).  Both  males  and  females  utilized
this  type  of  mentoring  relationship,  but  had  different  reactions  to the  experience.  Young
male  mentees  evaluated  this  mentoring  style  as being  very  effective  for  them.
Comparatively,  young  women  also  identified  this  as being  helpful  for  them,  but  this  was
in  addition  to another  form  of  mentomg  relationship  (Philip  &  Hendry,  1996).
The  individual-team  mentoig  style  consisted  of  a peer  group  that  went  to
another  person  for  emotional  support,  advise  and  assist  them  in  dealing  with  the
challenged  they  face  in  their  daily  lives.  The  mentor  was  not  much  older  than  members
of  the  group,  but  was  recognized  as having  previous  experiences  and  being  reliable  and
relevant to their lives. In return, the mentor provided respect anrl nnrlrtstandmB  for the
peer  group  (Philip  &  Hendry,  1996).
When  this  type  of  mentoig  style  was  examined,  researchers  found  that  it
consisted  mainly  of  a small,  intimate  group  of  youth.  They  had  established  their  group
through  loose,  social  networking  withtheir  friends.  The  mentor  was  not  seen  as being
authoritarian,  but  someone  was  willing  to  negotiate  the  guidelines  of  the  group.  The
youth  identified  that  it  was  important  for  the  mentor  to accept  the  group's  identity  and
friendships  (Philip  &  Hendty,  1996).
Comparatively,  friend-to-friend  mentoffig  relationships  were  established  as a
safety  net  for  those  youth  that  who  did  not  trust  adults.  These  relationships  acted  as a
testing  ground  for  the  youth  to practice  disclosing  sensitive  information  about
themselves.  Many  young  women  identified  their  mentomg  peer  as being  their  best
friend.  These  youth  usually  had  overlapping  friendships,  which  created  a wider  network
of  friendships  (Philip  &  Hendry,  1996).
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The  peer  group  mentoring  relationship  differed  from  individual-team  mentoring
and  friend  to friend  mentoig  by  a group  of  youth  gathemg  together  due  to a common
interested  or goal  such  as learning  independent  living  skills.  These  youth  generally  acted
as an arbiter  or resource  guide  for  each  other  when  learning  strategies  on  how  to handle
certain  situations  (Philip  &  Hendry,  1996).
Finally,  a long-term  mentomg  style  was  described  as being  similar  to the  classic
mentomg  relationship  with  some  exceptions.  A  long-term  mentor  usually  had  a history
of  rebelling  against  authority  figures  and  was  perceived  by  the  young  person  as resisting
the  adult  definitions  of  the  social  world.  These  mentors  were  generally  introduced  to the
mentee  duig  their  early  childhood  (Philip  &  Hendry,  1996).
Mentomg  programs.  Mech,  Pryde  and  Rycraft  (1995)  conducted  a survey  of  29
mentonng  programs  located  within  15 different  states. There  was  no formal  listing  of
mentor  programs  for  adolescents  when  the  survey  was  administered.  The  researchers
contacted  child  welfare  administrators  in  each  state,  and  interviewed  key  personnel  about
their  states  mentomg  programs.  The  entire  survey  took  approximately  two  years. They
also  visited  several  sites  that  met  at least  three  criteria.  The  mento  program  needed  to
be designed  to serve  adolescents  in  foster  care,  have  been  in  operation  for  at least  12
months  and  be able  to obtain  information  about  the  characteristics  of  mentors  mid
mentees  (Mech  et al., 1995).
The  study  discovered  a variety  of  different  mentoig  program,  however,  
review  will  only  focus  on  5 models  that  address  the  needs  of  adolescents.  The  models
included  teaching  Transitional  Life-Skills,  Cultural  Empowerment,  connecting  with
Corporate  Businesses,  Mentors  for  Young  Parents  and  Mentoring  Homes.
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The  Transitional  Life-Skills  Model  matched  mentors  with  older  adolescents  that
were  making  the  transition  from  foster  care  to independent  settings.  The  goal  of  the
mentors  were  to provide  the  youth  with,  "...social  support,  friendship,  and  to serve  as
role  models"  (Mech  et al., 1995,  p. 321).  The  mentors  focused  on  connecting  the  youth
with  community  resources  that  could  assist  them  in  their  transition  to independence
Similarly,  the  Cultural  Empowerment  Model  matched  youth  from  different
minority  cultures  with  an adult  from  the  same  ethnic  group.  This  relationship  is
established  to assist  the  young  person  in  creating  their  self-identity.  Two  programs  in  the
survey,  focused  on  assisting  youth  who  were  struggling  with  their  sexual  orientation  and
providing  them  with  skills  needed  to establish  a healthy  self-identity  (Mech  et al., 1995).
The  Corporate  Business  Model  was  designed  to connect  at ik  youth  with  a
business  in  their  community.  Job  placement  was  the  main  goal  of  this  model.  The
mentors  were  willing  to employ  at risk  youth  and  create  career  advancement
opportunities  for  them.  Through  connecting  youth  with  these  businesses,  the  youth  were
able  to establish  employment,  expand  their  social  network  and  improve  their  self-image
(Mech  et al., 1995).
Similarly,  Mentors  for  Young  Parents  was  designed  to connect  youth  with  an
experienced  mother  who  was  currently  living  in  their  community.  The  mentor  was  able  to
connect  with  the  youth  due  to sharing  a common  experience  of  raising  a child.  After
developing  a friendship,  the  mentors  assist  the  young  mothers  in  developing  their  self-
confidence,  and  sense  of  responsibility  and  attitude  toward  raising  their  child.  The  goal
of  this  model  was  to prevent  young  mothers  from  becoming  neglectful  or  abusive  toward
their  children  (Mech  et al., 1995).
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There  have  been  a number  of  programs  established  that  have  used  the  concept  of
Mentors  for  Young  Parents.  One  program  is the Suspected  Child  Abuse  and  Neglect
Program  (SCAN)  in  Arkansas  (Whithey,  Anderson  and  Lauderdale,  1980).  The
philosophy  of  this  program  was  to focus  onthe  needs  of  the  abusive  parent  that  were  not
met  when  they  were  children.  In  essence  the  mission  of  the  program  was  to re-parent  the
abusive  parent.  They  accomplished  this  by  modeling  positive  parenting  skills  that  the
youth  herself  may  not  have  experienced  as a child.  Critics  state  that  this  approach  may
lead  to the  abusive  parent  to feel  belittled,  which  could  ultimately  be detrimental  to their
self-esteem  (Whithey  et al., 1980).
A  second  program  identified  by  Whithey  et al. (1980),  was  the  Parent  Assistance
Center  in  Oklahoma  City.  This  program  focused  on  getting  the  parents  to trust  their
mentors  and  establish  a positive  relationship.  They  assert  that  by  establishing  a strong
relationship,  the  parent  will  seek  out  healthier  relationships  in  their  personal  lives.
Thirdly,  Wbithey  et al. (1980)  identified  the  Parent  Aide  Program  in  Marion
County,  California  as being  an effective  way  to assist  abusive  mothers.  The  goal  of  the
program  is to assist  abusive  mothers  in  creating  a positive  support  network  within  their
community.  The  program  assists  an individual  in  establishing  a relationship  with  an adult
whom  they  view  as being  a mature  and  reliable  friend.
Withey  et al. (1980)  stated  that  there  are a number  of  differences  among  these
programs  but  they  all  appear  to have  been  successful  in  decreasing  child  abuse. One
significant  difference  was  how  each  program  screened  their  prospective  volunteers.
Some  ofthe  programs  put  their  volunteers  through  strict  training,  while  others  assigned
their  clients  a volunteer  after  only  one  training  session.  Another  difference  was  that  the
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programs  had  different  types  of  supervision  for  their  volunteers.  Some  programs
provided  traditional  one-to-one  supervision  while  others  relied  on  informal  peer
supervision.
Finally,  the  Mentor  Homes  Model  placed  approximately  four  to six  adolescents  in
the  home  of  an adult  mentor.  The  mentor  was  responsible  for  guiding  the  youth  in
regards  to learning  about  community  resources,  obtaig  their  education  as well  as
acquiring  stable  employment.  This  model  was  designed  to provide  a place  for  adolescents
to practice  their  independent  living  skills  during  their  transition  to living  independently
(Mech  et al., 1995).
Benefits  to the  youth  and  mentor.  As  described  earlier  in  this  section,  there  are
many  benefits  to connecting  young  women  with  an adult  mentor.  Young  women  who
have  a mentor  are able  to  deal  with  their  problems  more  effectively  and  become  self-
advocates  by  increasing  their  self-esteem  and self-confidence.  Their  increased  self-worth
leads  themto  obtaintheir  education,  create  economic  stability,  and  raise  their  children  in
a healthy  environment.  Mentors  also assist  the  youth  in  networking  to create  a support
system  and  accessing  community  resources  (Mech,  et al., 1995;  Philip  &  Hendry,  1996;
Wbithey  et al., 1980).
When  mentors  are matched  with  a youth  it is also  important  to consider  the needs
of  the  mentor.  Withey  et al. (1980)  cites  Maslow's  hierarchy  of  needs  when  he asserts
that  mentors  also gain  emotional  gratitude  from  the  mentomg  relationship.  Some
mentors  are able  to achieve  a sense of  self-actualization  by  assisting  another  person  in
theirjourneythroughself-identityandindependence.  Knowles(1972)confirmedthis
belief  by  stating  that  both  the  volunteer  and  the  client  can  work  on  their  self-development
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through  their  relationship  (Whithey  et al., 1980).
83;.  Mentoig  occurs  when  a person  reaches  out  to another  to offer  advice
and encouragement.  There  are five  mentoring  styles  in connecting  adolescents  with  a
positive  adult.  They  included  having  a formal  one-to-one  mentoig  relationship,  an
informal  individual-team  approach,  friend  to friend  support,  peer  group  support  and long-
term  adult  mentors  (Philip  &  Hendry,  1996).  These  styles  are incorporated  in  a wide
range  of  program  models.  The  five  models  discussed  here  include  teaching  transitional
life-skills,  cultural  empowerment,  connecting  with  corporate  businesses,  addressing  the
needs  of  young  parents  as well  as providing  mentoig  homes  (Mech  et al., 1995).
Young  women  who  have  a mentor  are able  to deal  with  their  problems  more
effectively  and  become  self-advocates.  Their  increased  self-worth  leads  them  to obtain
their  education,  create  economic  stability,  and raise  their  children  in  a healthy
environment  (Mech  et al., 1995;  Philip  &  Hendry,  1996;  Whithey  et al., 1980).
In  examining  the  literature,  it was  noticed  that  few  studies  directly  asked
adolescents  who  they  considered  to be their  support  network  and  what  cges  they
would  like  to see implemented  in  existing  programs.  This  study  examined  the  following
research  questions:  1) What  are the  needs  of  pregnant  and  parenting  adolescents  in  the  St.
Cloud  community?  2) Wbat  support  systems  are most  helpful  to  pregnant  or  parenting
adolescents?
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Chapter  3: Empowerment  Theoretical  Framework
Empowerment  appears  to be a common  theme  among  the  various  approaches  used
in  assisting  young  mothers  in  becoming  self-sufficient  (Young,  1994).  Empowerment  is
a process  that  an individual  undergoes.  It  begins  with  an individual  feeling  an increased
sense of  autonomy,  self-control  and  confidence.  This  process  of  changing  one's  beliefs
leads  to improved  decision  making  which  results  in  an individual  having  a positive
influence  over  their  environment  (Young,  1994).  Empowerment  theory  focuses  on
enabling  individuals  to improve  their  lives  and  regain  a sense  of  control.  Individuals  who
feel  empowered  are able  to cope  with  personal  problems,  as well  as their  other
responsibilities  (Young,  1994;  Zimmerman  1 002).
This  chapter  will  examine  the  various  approaches  of  encouraging  empowerment  in
others  including  adolescent  mothers.  It  will  also  explore  how  empowerment  occurs
within  a mento  relationship.
Approaches  to encouraging  empowerment
There  are a number  of  different  approaches  that  can  be used  to assist  individuals  in
the  process  of  feeling  empowered.  Young  (1994)  explains  how  this  process  can  begin
through  having  a simple  conversation.  A  conversation  occurs  when  two  people  are
actively  involved  in  the  exchange  of  thoughts  and  feelings.  To  allow  this  to  happen,  each
person  needs  to  take  their  turn  at being  an  active  listener  as well  as adding  new  ideas  to
the  conversation.  However,  a one-way  conversation  is not  effective  in  exchanging  ideas.
During  a one-way  conversation  only  one  person  is contributing  to the  conversation,
resulting  in  a lack  of  understandu'ig.
Through  the  give-and-take  of  a two-way  conversation,  participants  start  to
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understand  how  their  environment  affects  their  lives.  This  may  take  the  form  of  being
aware  of  cultural  and economic  influences,  as well  as the effects  of  bureaucratic
organizations  and  the  social  hierarchy  in  their  community.  Through  two-way
conversations,  individuals  may  also  learn  how  they  can  create  change  in  their  lives  and  in
their  community  (Young,  1994).  Young  (1994)  explained  that  two-way  conversations
increase  a person's  awareness  of  their  ability  to reflect  and  think  critically  about  certain
social  bias  regarding  individual  behavior.
Once  a person  starts  engaging  in  feeling  empowered,  there  are specific
psychological  effects  that  start  to occur.  Three  main  psychological  components  that
enable  a person  to feel  empowered  are: intra-personal  perceptions,  interactional
awareness,  and  behavioral  activities.  Intra-personal  perception  is a person's  ability  to
become  introspective  and  acknowledge  their  strengths.  This  self-perception  anows  an
individual  to become  motivated  to exert  control  over  their  life  and  feel  competent
(Zimmerman,  1992).  Comparatively,  interactional  awareness  is the  extent  in  which  an
individual  feels  empowered  to be able  to successfully  change  their  environment.
Interactional  awareness  occurs  when  an individual  understands  their  own  limitations  or
community  biases  that  may  der  them  from  influencing  community  decisions.  Finally,
the  behavioral  component  examine  an individual's  level  of  participation  in  community
organizations  and  activities  (Zimrnerman,  1092).
Empowerment  and  adolescent  mothers
It  is important  for  adolescent  mothers  to examine  their  personal  perception  on  how
empowered  they may feel to create change in their  lives (Young,  1994; Zimmeman,
1992).  A  young  mother  may  have  a litnited  experience  of  feeling  empowered  due  to the
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decrease  in educational  and  employment  opportunities  (Freeman,  Logan  and Gowdy,
1992).  Many  young  mothers  drop  out  of  school  due  to a lack  of,  ...parental  supports,
positive  role  models,  family-planning  resources,  and  strong  educational-occupational
motivation..."  (Freeman  et al., 1992,  p.l34).  Many  services  focus  on  educating
adolescents,  but  rarely  focus  on  assisting  young  mothers  to feel  empowered  enough  to
create  chmige  in  their  life.
It  has been  documented  that  women  experience  autonomy  differently  than  men.
Men  conceptuahze  being  autonomous  as being  separate  from  others.  Comparatively,  a
woman  experiences  autonomy  within  the  context  of  a carmg  and  supportive  relationship
(Young,  1994).
Since  many  young  mothers  do not  have  a strong  support  system,  they  may  be in
need  of  adult  mentors.  The  role  of  the  mentor  is to be caring,  supportive,  and
encouraging  within  a structural  framework.  In  essence,  a mentor  teaches  the  young
mother  how  to feel  empowered  in order  to create  change  in  her  life. The  mentor  may  also
need  to act  as a parent  at times  by  disciplining  inappropriate  behavior.  The  objective  of
the  mentoffig  relationship  is to assist  the  young  mother  in  developing  her  parenting
skills,  educational  and  career  goals  as well  as connecting  with  community  resources
(Young,  1994).  By  giving  the  young  mother  choices  and  new  images,  she can  start  to re-
define  herself  and  feel  autonomous  (Young,  1994).
If  an agency  decides  to design  a mentomg  program,  certain  elements  need  to  be
considered.  An  effective  mentoig  program  should  be client-focused  and  emphasize
youth  empowerment  and accountability  (Freeman  et al., 1992).  This  should  be clearly
stated  in  the  program's  mission  statement.
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To  ensure  that  the  program  is adequately  meeting  the  needs  of  the  participants,  it is
important  to involve  the  youth  when  designing  and  evaluating  programs.  In  addition,
youth  who  are involved  in  this  process  will  feel  a sense  of  self-empowerment  and
accomplishment  (Freeman  et al., 1992).  One  way  to evaluate  a program's  effectiveness  is
to have  the youth  record  their  unmet  expectations,  emotional  responses  and  critiques  of
the  services  they  received.  Other  methods  could  include  facilitating  focus  groups  or
interviewing  the  youth  when  they  leave  the  program  (Freeman  et al., 1992).  A  youth's
empowerment  opportunities  may  be reduced  upon  leaving  a program  if  after-care
services  are  not  provided.  Ultimately,  by  involving  youth  in  the  planning  process,  they
start  to feel  invested  and  committed  to the  success  of  the  program  (Freeman  et al., 1992;
7,immerman  1 Q92).
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Chapter  4: METHODOLOGY
The  purpose  of  this  research  project  is to address  the  following  research  questions:
1) What  are the  needs  of  pregnant  and  parenting  adolescents  in  the  St. Cloud  community?
2) What  support  systems  were  most  helpful  to  these  pregnant  or parenting  adolescents?
This  section  will  examine  this  study's  concepts  and  variables,  procedures  and
considerations,  the  data  conection  instrument,  data  analysis  procedures  and  the  strengths
and  limitations  of  the  study.
The  study  had  11 pmticipants  who  were  interviewed  using  both  quantitative  and
qualitative  questions.  There  were  interviews  arranged  with  two  additional  youth,  but  they
did  not  show  up for  their  appointment.  Catholic  Charities  In-Home  Family  Services,  New
Beginnings  and Wilson  Area  Learning  Center  will  examine  the  findings  of  this  project  to
determine  if  a mento  program  is needed  or  if  existing  programs  could  be improved.
Concepts  and  Variables
Adolescent  mothers  deal  with  a number  of  issues  once  they  have  a child,  One
issue  faced  by  many  young  mothers  is the  possibility  of  not  completing  their  high  school
education.  Approximately  60 percent  of  adolescent  mothers  end  up dropping  out  of
school  (Freeman  et al., 1992).  Similarly,  Brooks-Gunn  et al. (1993)  found  that
adolescents  who  live  in  poverty  are at-risk  of  dropping  out  of  school  and  becoming
pregnant.  However,  youth  who  have  a strong  support  network  are able  to obtain  an
education,  gain  financial  stability  and  self-confidence  (Mauzerall,  1983).  Ultimately,  if
these  young  women  do not  have  an education  or  feel  empowered,  they  may  have
difficulty  in  creating  change  in  their  lives.  Thus,  this  study  will  examine  these  four
variables;  a young  mother's  educational  achievements,  financial  stability,  level  of  self-
27
esteem,  as well  as their  current  support  systems.  In  this  study,  financial  stability  was
defined  as being  a young  mother  able  to provide  food,  clothing  and  shelter  for  herself  and
her  family  without  physical  or  emotional  distress.  Comparatively,  educational
accomplishments  were  documented  by  identifying  the  type  of  education  she received  and
if  she planned  to continue  her  education.
In  Josephs,  Markers,  and  Tafarodi's  study  (as cited  in  Knox,  Funk,  Elliott,  &
Bush,  1998)  they  found  that  men  defined  self-esteem  differently  than  women.  Women
stated  that  self-esteem  occurred  when  they  felt  connected  with  others,  while  men  defined
it as something  one  dealt  with  alone.  In  expanding  this  definition,  Block  and  Robin's
study  (as cited  in  Hurlbut,  Culps,  Jambunathan,  &  Butler,  1997)  viewed  self-esteem  as
being  the  degree  that  people  feel  successful  in  their  lives.  In  this  study,  self-esteem  was
defined  as being  how  individuals  feel  about  themselves  and  their  capability  to create
change  in  their  life.  One  way  to improve  a person's  self-esteem  is to increase  their  sense
of  empowerment.
Empowerment  occurs  when  a person  feels  that  they  have  the  ability  to create
positive  changes  in  their  life  (Young,  1994).  One  way  to foster  empowerment  is to
ensure  that  the  person  has a rich  support  system.  Dunst  and Trivette  (as cited  in  Bosch,
1996)  defined  social  support  as the  resources  that  are provided  to an individual  or  family
who  is in  need. Social  support  is obtained  from  both  formal  and  informal  networks.  A
formal  support  system  may  include  a counselor  or  other  agency  workers.  Comparatively,
informal  support  systems  may  include  family,  friends  or  members  of  a community.
Procedures  and Considerations
This  section  will  address  the  following  factors;  implementing  a stratified  sampling
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procedure,  location  of  the  study,  systematic  and  random  errors,  reliability  and  validity
and levels  of  measurement.
Sampling  procedures
The  participants  were  obtained  by  conducting  a convenience  sampling  of  pregnant
and  parenting  adolescents  in  the St. Cloud  area. Prior  to conecting  a sample  group,
permission  was  granted  from  Catholic  Charities,  an alternative  high  school  Wilson  Area
Learning  Center,  and  a group  home  for  pregnant  adolescents,  New  Beginnings.  Most  of
the  participants  came  fromNew  Beginnings  organization  or  Wilson  Area  Learning
Center.  Catholic  Charities'  permission  was  obtained  due to the  possibility  of  participants
knowing  this  researcher  from  working  at Catholic  Charities.
The  eligibility  requirements  for  youth  to participate  in  the  study  were  not
constricting  due  to this  being  an exploratory  study.  This  researcher  works  with  older
adolescentsonadaytodaybasis.  Thus,thisresearcherdidnotknowiftheneedsof
young  parents  in  their  early  adolescents  differed  from  older  adolescents.  Therefore,  one
criteria  of  being  in  the  study  was  being  between  the  ages of  13 to 19. This  researcher
also  included  females  who  were  either  pregnant  or parenting  in  an attempt  to assess if
there  were  any  differences  in  their  needs  or  support  systems.
When  conecting  the  sample,  it was  importmit  to select  participants  that  had  at least
2 of  the  same  variables  that  were  being  studied  (Rubin  &  Babbie,  1997).  Carol  Jessen-
Klixbull  from  the  Wilson  Area  Learning  Center  and  Andrea  Miles,  from  New
Beginnings,  identified  the  youth  who  met  the  requirements  of  the  study.  Once  the
participants  agreed  to be in  the  study,  this  researcher  gave  the  youth  a consent  form  If
the youth  was  under  age 18,  their  legal  guardian  was  also given  a consent  form.  The
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permission  forms  identified  the  researcher  as being  a graduate  student  at Augsburg
College  and  described  the  purpose  of  the  study.
Location  of  the  Study
The  interviews  were  conducted  at a location  that  was  the  most  convenient  for  the
participants.  Wilson  Area  Learning  Center  and  New  Beginnings  gave  prior  approval  for
the  interviews  to take  place  in  a private  room  at their  facilities.  Prior  to beginning  the
interviews,  the  participants  were  ensured  that  being  in  the  study  would  not  compromise
the  services  they  were  currently  receiving.
Systematic  and  Random  Error
Systematic  errors  occur  when  biases  are introduced  when  developing  a
measurement  tool  or  while  collecting  data  during  the  study  (Rubin  &  Babbie,  1997).  The
referring  agencies  could  have  been  biased  as to which  young  women  they  may  have
wanted  to participate  in  the  study.  To avoid  this,  each  agency  was  asked  to inform  all
qualified  youth  about  the  study,  they  also  stressed  that  participation  was  strictly
voluntary.  Another  type  of  systematic  error  could  have  occurred  ifthe  wording  of  a
particular  question  influenced  a participant's  answer  (Rubin  &  Babbie,  1997).
To  potentially  avoid  this  possibility,  the  interview  questions  were  reviewed  for  its
understandability  by  two  social  workers  who  had  at least  one-year  experience  in  working
with  adolescents.  The  questions  were  also  reviewed  by  two  adolescents,  ages 17  and 18.
The  18-year-old  was  related  to one of  the  social  workers  and  they  recruited  a friend,  the
17-year-old,  to assist  in  reviewing  the  questions.
Random  errors  occur  when  events  alter  the  effectiveness  of  a measurement  tool.
For  example,  a major  life  event  may  occur  to a participant,  which  may  result  in  the  youth
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answering  a question  differently  than  they  would  have  prior  to the  incident.  Another
possibility  is that  a participant  would  become  apathetic  about  the  study  and  may  not  be as
thoughtful  about  their  answering.  To  avoid  this  from  occurring,  the interview  questions
were  short,  direct  and  understandable.  The  participants  also had  the  option  of  skipping
any  question  that  they  did  not  feel  comfortable  answering.
Reliability  and  Validity
Reliability  occurs  when  a measurement  tool  is re-administered  to the  same
participant  and  the  same  results  are obtained.  By  asking  about  a particular  topic  with  a
variety  of  questions  the  interviews  established  a reasonably  reliable  measure  of  young
parents'  perceptions.
A  study  is considered  valid  if  the measurement  tool  specifically  addresses  the
research  questions  (Rubin  &  Babbie,  1997).  To ensure  that  the  findings  were  valid,  the
interview  guide  covered  a range  of  possible  responses.  After  this  researcher  analyzed  the
data  for  potential  themes,  three  social  workers  examined  the  themes  for  inter-rater
reliability.  Each  social  worker  reviewed  at least  three  questions  for  common  themes.
Overall,  the  social  worker  agreed  with  themes  identified  by  this  researcher.
Disagreements  were  addressed  by  both  parties  explaining  their  reasoning  behind  their
decisions.  By  discussing  the  responses,  this  researcher  was  able  to view  alternative  ways
in  which  the  data  could  be categorized.  This  process  also  helped  to ensure  that  the
findings  of  the  study  were  valid.
Levels  of  measurement:  nominal,  ordinal  and  interval
Several  measurement  tools  were  used  to examine  the  young  mothers'  financial
stability,  educational  achievement,  social  support  and self-esteem  For  example,  nominal
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measurements  were  used  when  asking  ifthe  young  mothers  were  currently  pregnant.
Secondly,  ordinal  measures  were  used  when  specifying  educational  accomplishments.
Thirdly,  an interval  measurement  scale  was  effective  in  identifying  how  many  people
lived  in  the young  mothers'  hometown.  Finally,  many  open-ended  questions  were  asked
to gather  rich  data  about  the  young  mothers'  opinions  (Rubin  &  Babbie,  1997).
Data  Conection  Instruments
The  following  section  will  review  how  the  interview  guide  was  developed,
administered  and  how  the  participants  of  the  study  were  protected.  In  constructing  the
interview  guide,  this  researcher  included  more  than  one  question  about  a particular
variable  to gather  as much  data  as possible.  As  explained  earlier,  two  social  workers  and
two  adolescents  reviewed  the  interview  guide  for  its  understandability  and  if  it adequately
addressed  the  variables  being  examined.
Administering  an interview
Prior  to administering  the  interview,  the  researcher  was  introduced  as being  a
student  as Augsburg  College.  It  was  explained  that  this  study  was  being  conducted  to
assess the  strengths  and  unmet  needs  of  pregnant  and  parenting  adolescents.  This
researcher  ensured  that  the  youth  understood  that  their  participation  in  the  study  would
not  affect  services  they  may  receive  from  Catholic  Charities,  Wilson  Area  Learning
Center  or  New  Beginnings.
This  researcher  also  explained  that  the  interview  was  confidential,  meaning  that
their  parents  or  referring  agencies  were  not  notified  about  anything  that  was  discussed.
However,  it was  necessary  to explain  that  this  researcher  was  a mandated  reporter,  and  if
the youth  were  at risk  of  being  harmed,  the  incident  would  need  to be reported  to the
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appropriate  authorities.  The  participants  were  also  given  the  option  of  not  answering  any
questions  that  made  them  feel  uncomfortable.  Finally,  it was  explained  that  the  interview
was  going  to be recorded,  but  that  the  youth's  identity  was  not  going  to be known.  These
facts  were  outlined  in  the  consent  form  and  the  participants  were  given  a copy.  All  of  the
participants  were  interviewed  once  for  approximately  29 minutes.  After  completing  the
interview,  the  participants  were  given  a five-dollar  gift  certificate  from  McDonalds.
Protecting  human subiects
An  ethical  consideration  of  any  research  proposal  would  be to assess if  the  study
could  cause  hatm  to  the  participants.  The  participants'  involvement  in  the  study  was
strictly  voluntary.  The  individuals  were  also given  the  option  of  not  answering  any
question  if  they  felt  uncomfortable.  If  the  interview  would  have  resulted  in  any
participant  needing  to talk  about  unresolved  issues,  the  telephone  number  for  Nita  Jo
Rush  from  Processus  Counseling  Services  would  have  been  provided.
Data  Analysis  Procedures
Once  the  participants  were  interviewed,  the  conversations  were  transcribed  then
analyzed.  Content  analysis  was  used  by  identifying  important  themes  and  examining  if
there  was  saturation  or  patterns  in  the  data. This  researcher  looked  for  quotations  or
themes  that  addressed  the  underlying  ideas  and issues  identified  by  the  young  participants
(Patton,  1987;  Rubin  &  Babbie,  1997).  The  text  was  indexed  by  writing  the identified
themes  in  the  margins.  The  text  was  also  read  a number  oftimes  before  it was
completely  indexed.  To ensure  that  all  of  the  themes  were  discovered,  three  human
service  professionals  reviewed  at least  three  questions  for  themes.
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Strengths  and  Limitations  of  Study
A strength  of  this  study  was  that  it directly  obtained  the  opinions  of  pregnant  and
parenting  adolescents.  Hopefully,  this  study  will  create  enough  interest  to allow  new
programs  to be established  in  the  community  or  to improve  existing  progrmns.
Limitations  of  this  study  included  referring  agencies  being  biased  as to who  should
participate.  The  study  was  also  limited  by  having  such  a small  sample  size  that  made  it
difficult  to consider  it a 'he  representation  of  all  adolescent  mothers.  The  sample  size
was  also  limited  by  only  extending  the  study  to youth  who  were  involved  with  an
alternative  high  school  or  living  at the  New  Beginnings  group  home.  Duting  the  time  of
the  study,  New  Beginnings  did  not  have  many  residents  who  met  the  requirements  of  the
study.
34
Chapter  5: Findings
This  chapter  describes  the  data  that  were  conected  in an attempt  to answer  the
following  research  questions:  1) What  are the  needs  of  pregnant  and  parenting
adolescents  in  the St. Cloud  community?  2) What  support  systems  were  most  helpful  to
pregnant  or  parenting  adolescents?
Demogaphics
All  11 youth  who  participated  in  the  study  were  Caucasian.  However,  three  (27%)
were  in  their  ninth  month  of  their  pregnancy  and  eight  (73%)  were  already  parenting  one
child.  Their  children  ranged  in  age from  six  days  to two  years  old,  with  the  median  age
being  4 months  old. All  of  the  participants  lived  with  their  children.  The  participants
ranged  in  age from  15 to 19,  with  eight  out  of  11 youth  being  17  to 19 years  old.
Six  of  the 11 young  women  lived  with  a parent  while  five  lived  independently  or
in a group  home.  Similarly,  six  of  the 11 youth  were  from  Steams  County,  and five
lived  in  Benton,  Sherburne  or  Morrison  counties.  It  was  also  found  that  five  out  of  11
youth  lived  in  a town  with  a population  of  50,001  or  higher.
In  assessing  the  needs  of  pregnant  or  parenting  adolescents  in  the St. Cloud
community  the  following  areas  were  examined;  education,  financial  stability,  self-esteem
and  emotional  support.
Education
All  of  the  participants  were  working  on  obtaining  their  high  school  diploma  or
equivalency.  Nine  out  of  11 youth  attended  an Alternative  High  School  and  the
remaining  two  attended  GED  classes  or  were  schooled  at home.  Similarly,  of  the 11
respondents,  seven  attended  a school  that  provided  adequate  daycare,  two  did  not  have
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daycare  available  at their  school  and  two  stated  that  this  question  did  not  apply  to them
This  researcher  also  assessed  the  participants'  involvement  in  extra  curricular
activities.  Approximately,  73 percent  (n=8)  of  the  participants  were  not  involved  in any
extra  curricular  activities,  mid  the  remaining  27 percent  (n=3)  stated  that  their
involvement  was  limited.  The  youth  that  were  involved  in extra  curricular  activities  were
involved  in  playing  sports,  spending  time  with  their  children.  Other  youth  were  asked  by
a school  counselor  to speak  with  their  peers  at local  high  schools  about  being  a single
parent.
Career  aspirations.  When  asked  about  their  career  aspirations,  all  of  the  youth
identified  at least  one career  that  they  wanted  to pursue  in  the  next  few  years. Seven  of
11 youth  planned  to achieve  their  goals  by  continuing  their  education  beyond  high
school.  Two  out  of  11 would  accomplish  their  goals  by  staying  motivated  and  addressing
their  personal  problems  prior  to working  toward  having  a career.  Participant  #003  stated
that  she was  going  to achieve  her  goals  by,  "Sticking  with  my  goals...  [and]...keeping
motivated."
In  describing  their  career  goals,  most  participants  gave  more  than  one  response.
Out  of  12 different  responses,  86 percent  required  a Technical  degree  or  four-year
Conege  degree.  For  example,  two  out  of  11 participants  stated  that  they  wanted  to be a
Veteian,  which  requires  at least  a four-year  college  degree.  The  remaining  14
percent  (n=2)  of  the  responses  only  required  a high  school  diploma  or  no diploma  at all.
Participant  # 006  stated  that  she would,  "Probably...[work]  ...at  McDonald's  or
something."  When  asked  ifthe  youth  had  any  problems  in  obtaining  their  education,  six
of  the 11 participants  did  not  have  a problem  However,  five  of  the 11 participants  felt
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that  being  a parent  made  attending  school  difficult.  Participant  # 004  explained  that  an
obstacle  in  obtaining  a high  school  diploma  was,  "...being  a parent...but  I'm  not  going  to
let  it get  in  the  way...
Finally,  respondents  were  asked  ifthey  knew  anyone  working  inthe  career  that
they  were  interested  in  exploring.  Six  out  of  the 11 participants  did  not  know  anyone.
However,  five  respondents  knew  a relative  or  friend  who  was  currently  working  in  a job
similar  to the  one  they  wanted  to pursue.
Financial  Stability
In  assessing  the  respondents'  financial  stability,  the  youth  were  asked  if  their
basic  needs  were  being  met. Eight  out  of  11 youth  stated  that  their  needs  were  being  met.
However,  three  out  of  11 youth  stated  that  they  stnuggled  in  paying  rent  or  having  enough
food  to eat.
Of  the 11 respondents,  five  were  working  in  an entry-level  position.  Of  the  five
participants  who  were  employed,  four  stated  that  they  felt  their  co-workers  were
supportive  of  them.  They  explained  that  they  connected  best  with  co-workers  who  were
similarinage.  Ofthesixyouthwhowerenotworking,noneofthemwerecurrently
searching  for  employment.  When  asked  what  type  of  employment  they  would  like  to
look  for,  two  ofthe  six  respondents  wanted  to work  in  a factory  and  the  remaining  four
were  unsure.  Finally,  nine  of  the 11 youth  identified  a friend  or  parent  who  could  help
them  find  employment.
Self-Esteem  and  Emotional  Support
Self-esteem.  Another  factor  that  was  analyzed  was  the  respondents'  level  of  self-
esteem  and if  they  had  emotional  support  in  their  lives.  First  this  researcher  examined  the
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participants'  level  of  self-esteem.  To  do this,  participants  were  asked  to rank  how  they
felt  about  themselves  using  an ordinal  scale  from  one  to 10. Onthis  scale,  one
represented  a youth  having  a very  low  self-esteem  and  10 was  having  a high  self-esteem
When  asked  to rank  their  level  of  self-esteem,  the  responses  ranged  from  seven  to 10,
with  the  median  score  being  eight.
To  further  explore  the  participants'  level  of  self-esteem,  this  researcher  asked  the
participants,  "Think  of  someone  who  knows  you  well.  How  would  that  person  describe
you?"  Participant  # 001 stated  that  her  boyfriend  would  say that  she was,  "good
with...[her]...daughter..."  She also  statedthat  she wants,  "...to  make  sure...[she's]
...doing  everything  right  for...[her]...daughter."
The  respondents  were  also asked  if  they,  "...could  create  the  ideal  friend,  what
characteristicswould...[that]...personhave?"  Participant#OlOexplainedthat,
"The  ideal  friend  to  me would  be somebody  who  has been  through  the  same  thing  I
have...somebody  who...says  that  I really  do care  and  I really  do understand.
Somebody  who  would  be there  for  me no matter  what...and  not  just  turn  their
back...but  to really  be there  and  want  to  talk  things  out."
The  responses  for  both  questions:  "how  would  someone  describe  you"  and
"describe  the characteristics  of  the ideal  friend"  were  analyzed  for  themes.  First  each
question  was  analyzed  separately  for  potential  themes,  then  the  themes  were  compared
for  their  commonality.  The  themes  centered  on  four  areas:  communication,  having  a
healthy  relationship,  personal  characteristics,  and  involvement  in  activities.
Communication  was  identified  as a person  being  an active  listener,  being  direct,  honest
and  trust-worthy.  Participant  # 002  explained  that  an ideal  friend  would,  "Probably  be a
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good  listener  and  a person  I can  get  advice  from  and  somebody  I can  trust."  She also
identified herself as being, "...a  good listener and... [able to getl...things  done." A
healthy  relationship  was  described  as a person  who  was  understanding,  non-judgmental
and dependable.  Participant  # 010  described  her  ideal  friend  as being,
"Very  kind...  [andl...understanduig. Somebody who would be there for me no
matter  what,  no matter  who  got  into  a fight  and  not  just  turn  their  back  and  start
talking  nasty  about  you,  but  to really  be there  and  want  to talk  things  out."
Personal  characteristics  were  responses  such  as: fun,  outgoing,  motivated  and
independent.  Participant  # 011 described  that  she is,  ...out-going  and  friendly..."  and
her  ideal  friend  would  also  be, "...fun  [and]  carefree...  Finally,  involvement  in
activities  were  identified  was  being  a good  parent,  attending  church  and  exercising.
Participant#007describedherselfasbeing,  ...reallyinvolvedwith...[herl...church
and...daughter."  Similarly,  she described  her  ideal  friend  as being  someone  who  is,
"'Really  involved  in  church  and...likes  exercising...
Emotional  support.  Next,  this  researcher  investigated  ifthe  pmticipants  felt  that
they  were  being  supported  emotionally.  To start  with,  the  participants  were  told  that  a
role  model  was  a "person  that  is looked  up  to."  They  were  then  asked,  "who  in  their  life
did  they  consider  to be a role  model?"  Approximately  73 percent  (n=8)  identified  a
family  member  and  27 percent  (n=3)  identified  a family  friend  or  did  not  respond  to the
question.
Theywerethenaskedtoidentifythecharacteristicsoftheirrolemodel.  The
general  themes  identified  were:  healthy  relationships,  positive  personalities,  and
involvement  in  activities.  Participant  # 007  identified  her  mother  as being  a role  model
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for  her  because,  "...she's  been  through  it all  and  she's  really  understanding.  She doesn't
judge  you,  nothing  like  that."  Participant  # 011 statedthat  her  role  model  was  her
friend's  father.  She states,  "I  consider  him  to be my  father  figure  just  because  he's  the
only  real  man  I've  ever  met...He  doesn't  act stupid  and  immature...  [he shows]...
respect."
Comparatively,  the  responses  describing  the  characteristics  of  the  participants'
role  models  were  consistent  with  the  previous  questions  regarding  how  a friend  would
describe  them  and  the  characteristics  of  their  ideal  friend.  Table  1 shows  the  groupings
of  the  responses  when  the  youth  characterized  their  role  model,  ideal  friend  and  their
perception  of  themselves.
Table  I
Descriptions  of  Role  Model,  Ideal  Friend  &  Youth
Characteristics Role  Model  Ideal  Friend  Themselves Total
Communication-building
Healthy  relationships
Positive  personality
o
12
3
13
15
8
8
5
11
21
32
22
Involvement  in activities 1 l 4 6
Missing  data 3 o o 3
Total 19 27 28 84
. Number  of  respondents  =  11 Some  youth  gave  more  than  I answer.
The  participants  were  also asked  to describe  what  struggles  they've  had  to deal
with  in  their  lives.  Participant  # 010  explained  that  she had  dealt,  "...with  being
molested,  being  raped,  not  having  a dad,  having  a baby  now...[and]...dropping  out  of
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school."  Participant  # 004  explained  that  she had  a drug  problem  and  was  able  to quit.
She also  stated,
"I  got  my  first  apartment...and  I didn't  pay  my  bins so that  was  hard.  Another
struggle  was  my  mom  had  a very  big  problem  with  alcohol  and  took  it out  on  me
really  hard  after  my  parents'  divorce...I've  been  through  quite  a lot  lately  and
I've  overcome  everything."
Finally,  participant  # 003 explained  that  she struggled  with  her,  ...boyfriend  not
being  there..."  emotionally.  Table  2 fflustrates  how  many  youth  stniggled  with  being  a
single  parent  and  not  having  the  child's  father  involved  in  the  mother's  life.  However,
when  asked  who  had  been  the  most  helpful  when  faced  with  adversity,  12  of  the 15
responses  identified  a parent  and/or  boyfriend  as being  emotionally  supportive.
Table  2
Struggles  of  Respondents
Type  of  Struggles
Having  a baby
Father  of  child  not  around
Meeting  basic  needs
Youth's  parents  not  supportive
Drugs  / molested  / raped
Not  motivated  to attend  school
Missing  data
Number  of  responses  =  25
8
5
4
4
2
1
1
. Number  of  respondents  =  11 Some  respondents  gave  more  than  1 answer.
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Empowerment.  The  researcher  explained  to the  participants  that  empowerment  is
when  a person  feels  like  they  are able  to create  positive  changes  in  their  lives.  They  were
then  asked  to explain  a situation  where  they  felt  empowered.  Five  of  the  respondents
(45%)  felt  empowered  when  they  became  a parent  and  had  to face  more  responsibilities.
The  remaining  six  (55 %)  identified  feeling  empowered  to pursue  their  personal  goals  in
an attempt  to provide  a good  home  for  their  children.  Participant  # 004  explained  that,
"Being  pregnant,  it's  a really  hard  thing  to  be at 19. I want  to fiish  high  school.  I want
to pursue  my  career,  but  I can  still  do it ifI  keep  going."  Similarly,  participant  # 005
stated  that  she, "...used  to be a big  time  smoker...and  party  all  the  time.  That's  what  I
did through  my  entire  pregnancy,  but  after  I  had...[my  son]...I  realized  that  I had  to
change  so I quit  smoking  and  going  out  all  the  time."
The  youth  were  asked  to identify  anyone  who  helped  them  feel  empowered.  The
11 participants  were  anowed  to identify  more  than  one  person.  In  all, 17  responses  were
given.  Five  responses  (29.5%)  identified  a family  member,  five  responses  (29.5%)
identified  a boyfriend  or  good  friend  and  the  remaining  seven  (41%)  identified  an agency
member,  religious  group  or  their  child  to help  them  feel  empowered.
Finally,  the  participants  were  asked  ifthey  could,  "would  they  change  anything  in
their  life?"  Many  of  the 11 participants  gave  more  than  one  response  yielding  a total  of
20 responses.  Half  of  the  responses  centered  on  the  youth  not  wanting  to worry  about
meeting  their  basic  needs.  Participant  # 006  stated  thai  she would  like  a, a'Nice  house,
nice  clothes  and  a lot  of  food."  Similarly,  participant  # 011 stated,  "I  would  like  to get
out  of  my  house,  get  a better...paying  job...and  just  be on  my  own..."
When  asked  ifthey  found  their  family  emotionally  supportive,  10 out  of  11 stated
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that  their  family  was  supportive  of  them.  In  describing  a situation  when  their  family  was
supportive,  nine  out  of  the 11 youth  described  how  understanding  their  family  was  when
they  first  told  them  about  being  pregnant.  Pmticipant  # 001 stated  that  when  she told  her
parents  she was  pregnant,  "They  helped  me out  and they  didn't  kick  me out  of  the
house..."
The  participants  were  then  asked  to describe  a situation  that  made  them  feel  that
their  family  was  not  supportive.  Five  of  the  participants  (56%)  could  not  think  of  a
situation.  Four  youth  (44%)  explained  that  their  families  were  not  initially  supportive
when  the  youth  told  them  about  their  pregnancy.  Participant  # 009  explained  how,  "...in
the  beginning  when  I first  told  him  [her  dad],  I was  pregnant...It  didn't  go over  well  and
it was  breaking  up the  family...It  didn't  seem  like  anybody  was  going  to be there  for  me,
except  my  mom,  she was  always  there  for  me. My  dad  was  definitely  not  supportive  in
the  beginning."
Social  Support
The  next  section  will  focus  on  data  gathered  to address  the second  research
question;  "What  support  systems  were  most  helpful  to pregnant  or  parenting
adolescents?"  The  youth  were  first  asked,  "Is  there  an adult  in  your  life  who  has had  a
positive  influence  on  your  life?"  Participants  identified  a parent,  relative,  teacher  or a
friend's  parent  or  foster  parent  as having  an influence  in  their  life.  There  were  two
participants  (18%)  who  did  not  identify  anyone.  However,  nine  respondents  (82%)
described  an influential  adult  as being  caring,  supportive,  empathetic  and  taking  time  to
listen  to  them.  Participant  #008  described,  "My  mom  and  my  aunt...know  me really  well
so when  I have  a problem,  I don't  have  to be scared  to go tell  them."
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This  researcher  then  assessed  the  participants'  level  of  involvement  in  their
communuty.  The  participants  were  asked  if  they  participated  in  any  clubs,  organizations
or  religious  groups.  Seven  out  of  11 youth  stated  that  they  were  either  involved  in
speaking  engagements,  volunteer  opportunities  or church  activities.  The  youth  who  did
not  participate  in activities  stated  that  they  did  not  have  time  to be involved  or lacked
information  about  what  activities  were  available  to them.
Participants  were  also asked  to identify  what  programs  were  available  to them
within  the  St. Cloud  community.  Ten  out  of  11 youth  identified  at least  one  program  that
they  were  familiar  with.  There  were  a total  of  18 different  responses  by  the 11 youth.
Eight  of  the  programs  (44%)  identified  were  educational  programs  such  as an Early
Childhood  Development  Program  offered  by  School  District  #742.
The participants were then asked to identif5r what community agencies they use on
a regular  basis. Eight  out  of  11 youth  stated  that  they  used  governmental  assistance  such
as food  stamps,  Medicaid,  Women,  Infants  &  Children  (WIC)  or  Minnesota  Family
Income  Program  (MFIP).  The  participants  were  also asked  ifthey  had  any  difficulty  in
accessing  services.  There  were  eight  youth  (73%)  who  stated  that  they  had  difficulty  in
obtaining  needed  services.  The  youth  appeared  to stnuggle  with  completing  the  necessary
paperwork  and  meeting  program  requirements.  Participant  # all  explained  that  the
paperwork  was,  "...so  confusing  and  it's  hard  to get  time  to call  a caseworker  and  set up
the appointment..."  Comparatively,  six  youth  (55%)  identified  a counselor  or  financial
worker  who  had  assisted  them  in  completing  paperwork  and  understandtng  the  program
requirements.
Finally,  participants  were  asked  what  changes  they  would  like  to see occm
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regarding  what  type  of  services  were  offered  or  howthey  were  administered.  Three
respondents  (27%)  identified  a need  for  more  emotional  support  from  county  workers.
Participant  # 004  stated  that,  "...workers...  [should]...get  to know  their  person  a little  bit
better..."  Similarly,  three  respondents  (27%)  identified  that  the  process  of  receiving
services  needs  to be made  more  efficient.  Four  of  the  participants  (36%)  explained  tit
more  services  needed  to be developed.  Participant  # 001 stated,  "I  think  that...every
teenager  that  gets  pregnant  should  have  to go to a parenting  class...cuz  it helped  me  out  a
lot."  There  was  also one  pmticipant  (10%)  who  did  not  have  any  suggestions  on  how  to
change  current  services.
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Chapter  6: Conclusions  &  Limitations
The  purpose  of  this  study  was  to explore  the  following  research  questions:  1) What
were  the  needs  of  pregnant  or  parenting  adolescents  in  the St. Cloud  community?  2)
What  support  systems  were  most  helpful  to pregnant  or  parenting  adolescents?  This
chapter  will  examine  the  findings  of  each  research  question  and  how  it contributes  to the
literature.
Conclusions
The  first  research  question  examined  the  needs  of  pregnant  and  parenting
adolescents  in  the  St. Cloud  community.  In  exploring  this  question,  this  researcher
examined  young  mother's  educational  achievements,  financial  stability,  self-esteem  and
level  of  emotional  support.
Educational  Achievement
In  examining  a young  mother's  educational  achievements,  it was  surprising  to
find  that  all  of  the  participants  were  working  toward  obtaining  their  high  school  diploma
or  GED  certificate.  A  contributing  factor  may  have  been  due  to obtaining  most  of  the
pmticipants  of  the  study  from  an  alternative  high  school.  The  study  also  found  that  all  of
the  youth  identified  at least  one career  that  they  wanted  to pursue  in  the  next  few  years.
Of  the 11 participants,  six  stated  that  they  did  not  feel  like  there  was  anything  in  their
way  from  pursuing  their  educational  goals.  Contrary  to these  findings,  the  literature
states  that  poor  adolescent  mothers  are likely  to drop  out  of  high  school  (Furstenberg  et
al., 1989).  This  led  this  researcher  to examine  the  young  mothers'  financial  stability.
Financial  Stability
This  study  found  that  participants  viewed  themselves  as being  financially  stable.
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Eight  youth  (73%)  stated  that  their  basic  needs  were  being  met  and  three  (27%)  stated
that  they  struggled  in  paying  rent  or having  enough  food  to eat. It  is interesting  to note
that  the  three  youth  (27%)  who  struggled  in meeting  their  basic  needs  lived
independently  compared  to the  remaining  eight  (73%)  who  lived  with  a parent  or in  a
group  home.  The  literature  states  that  young  mothers  are likely  to become  economically
deprived  (Furstenberg  et al., 1989).  However,  they  do not  state  where  the  youth  resided
at the  time  of  the  study.  This  is a factor  that  should  be considered  in  future  studies.
Self-esteem  and  Emotional  support
In  examining  the  participants'  self-esteem,  it was  surprising  to find  that  all  of  the
youth  viewed  themselves  as having  a high  self-esteem  On  a scale  from  one  to 10,  with
one being  a low  self-esteem  and  10 being  a high  self-esteem,  the  lowest  score  that  youth
ranked  themselves  at was  a seven. However,  a few  youth  stated  that  they  stnuggled  with
having  a baby,  not  meeting  their  basic  needs  and  not  having  the  father  of  their  child
involved  in  their  life  (Refer  to Table  2).
Overall  the participants received emotional support from their families and role
models.  Ten  out  of  11 participants  explained  that  their  family  was  emotionally
supportive  of  them.  Similarly,  73 percent  of  the  participants  (n=8)  identified  a family
member  as being  a positive  role  model.  For  example,  participant  # 007  identified  her
mother  as being  a role  model  for  her  because,  "...she's  been  through  it all  and  she's
really  understanding.  She doesn't  judge  you,  nothing  like  that."  These  findings
contradict  some  researchers  who  assert  that  many  young  mothers  lack  an emotional
support  system  (Furstenberg  et al., 1989).  Similarly,  Mauzerall  (1983)  found  that  many
youth  do not  have  a significant  adult  in  their  life  to assist  them  through  major  life
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transitions.
The  second  research  question  explored  what  support  systems  were  most  helpful  to
pregnant  or  parenting  adolescents.
Social  Support
Surprisingly,  participants  repeatedly  identified  a parent,  relative,  teacher  or  a
friend's  parent  or  foster  parent  as having  an influence  in  their  life.  Nine  respondents
(82%)  described  an influential  adult  as being  caring,  supportive,  empathetic  and  taking
time  to listen  to them.  Participant  #008  described,  "My  mom  and  my  aunt...know  me
really  well  so when  I have  a problem,  I don't  have  to  be scared  to go tell  them."
In  examining  the  young  mother's  social  support  systems,  this  researcher  examined
their  involvement  in  community  orgatuzations.  Seven  out  of  11 youth  stated  that  they
were  either  involved  in  speaking  engagements,  volunteer  opportunities  or  church
activities.  The  youth  also  had  knowledge  of  what  services  were  available  to  them  within
the St. Cloud  community.  Ten  out  of  the 11 youth  identified  at least  one  program  that
they  were  familiar  with.
Similarly,  eight  out  of  11 youth  stated  that  they  used  governmental  assistance  such
as food  stamps,  Medicaid,  Women,  Infants  &  Children  (WIC)  or  Minnesota  Family
Income  Program  (MFIP)  on  a regular  basis. It  was  interesting  that  eight  youth  (73%)
stated  that  they  had  difficulty  in obtaining  needed  services.  The  youth  appeared  to
stnuggle  with  completing  the necessaty  paperwork  and  meeting  program  requirements.
The  participants  were  asked  to identify  what  type  of  programs  they  would  like  to
see created  or  wbat  changes  they  would  like  to see made  to existing  programs.  Three
respondents  (27%)  identified  a need  for  more  emotional  support  from  county  workers.
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Similarly,  three  respondents  (27%)  identified  tbat  the  process  of  receiving  services
needed  to be made  more  efficient.  Four  of  the  participants  (36%)  explained  that  more
services  needed  to be developed.
Policy  Implications
Social  workers  can  utilize  this  information  in developing  new  programs  and
evaluating  existing  ones. By  doing  so, the  agency  ensures  that  they  are effectively
meeting  the  needs  of  their  consumers.  It  is important  to involve  youth  in  the
development  and  evaluation  process.  By  doing  so, the  youth  start  to feel  invested  and
committed  to the  success  of  the  program  (Freeman  et al., 1992).  One  way  to evaluate  a
program's  effectiveness  is to have  the  youth  record  their  unmet  expectations,  emotional
responses  and  critiques  of  the  services  they  received.  Other  methods  could  include
facilitating  focus  gmups  or  interviewing  the  youth  when  they  leave  the  program
(Freeman  et al., 1992).
This  researcher  feels  that  a mentoig  program  should  be established  for  pregnant
or  parenting  youth  in  the St. Cloud  area  that  do not  currently  have  an adequate  support
system  The  literature  clearly  demonstrates  how  many  teenagers  feel  a need  to connect
with  their  peers  or  other  individuals  outside  of  their  immediate  family  in  order  to deal
with  their  problems  (Brooks-Gunn  et al., 1993;  Crane,  1991).  The  literature  also shows
how  young  women  who  have  a mentor  intheir  lives  are able  to deal  with  their  problems
more  effectively  learn  how  to advocate  for  themselves-
Mech  et al., (1995)  described  how  an effective  mentor  needs  to have  three  different
elements.  The  mentor  needs  to  be older  than  the  mentee  and  have  more  life  experiences.
In  addition,  the  mentor  should  not  be related  to the  mentee.  Finally,  the  one-to-one
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mentoig  relationship  needs  to focus  on  empowe  the  mentee  to improve  their  life.
By  having  an adult  mentor,  the  young  mothers'  self-worth  is increased,  which  leads  them
to obtain  their  education,  create  economic  stability,  and  raise  their  children  in  a healthy
environment  (Mech  et al., 1995;  Philip  &  Hendry,  1996;  Whithey  et. al., 1980).  The  data
demonstrated  that  young  parents  were  influenced  by  adults  who  were  honest,  dependable,
active  listeners  and  respectful.
An  effective  mentoig  program  should  be client-focused  and  emphasize  youth
empowerment  and  accountability.  This  should  be clearly  stated  in  the  program's  mission
statement.  An  effective  program  should  also  include  after-care  services  to  reduce  the  ik
of  youth  lacking  empowerment  opportunities  after  leaving  the  program  (Freeman  et al.,
1992;  Zimme'rmsn  1QQ2),
Limitations  and  Strengths
Limitations  ofthis  study  included  agency  biases  and sample  size.  The  first
limitation  of  this  study  included  referring  agencies  being  biased  as to who  should
participate.  Secondly,  the  sample  size  was  too  small  to adequately  represent  all  pregnant
or  parenting  youth  in  the  St. Cloud  area. The  sample  was  also  limited  by  extending  the
study  to  only  youth  who  were  involved  in  an Alternative  High  School  or  living  at the
New  Beginnings  group  home.  During  the  time  ofthe  study,  New  Beginnings  did  not
mve  many  residents  who  met  the  requirements  of  the  study.
Ultimately,  this  study  was  unique  in  that  adolescents  were  asked  directly  who  they
considered  to be a part  of  their  support  network  and  what  changes  they  would  like  to see
made  to existing  programs.
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This  study  explored  the  needs  and support  systems  of  pregnant  or  parenting
adolescents.  The  variables  examined  included  the  youth's  educational  achievement,
financial  stability,  self-esteem,  emotional  support,  and social  support  networks.  This
study  found  that  all  of  the  participants  (n=l  1) were  working  toward  obtaining  their  high
school  diploma  or GED  certificate.  Similarly,  eight  of  11 youth  (73o/o)  stated  that  they
were  financially  stable.  However,  this  may  be due  to these  eight  (73%)  living  with  a
parent  of  in  a group  home.  Comparatively,  the tmee  youth  (27%)  who  were  living
independently  struggled  in  being  financially  stable.
The  study  also  found  that  all  of  the  participants  ranked  themselves  as having  a
high  self-esteem  Similarly,  the  participants  stated  that  they  received  adequate  emotional
support  from  their  families  or  an adult  role  model.  Surprisingly,  73 percent  of  the
participants  (n=8)  identified  a family  member  as being  a positive  role  model.  Lastly,  the
youth  were  aware  of  what  support  systems  were  available  to them,  but  10 out  of  11
(90%)  identified  that  changes  needed  to occur  to services  that  were  currently  being
provided.  In  closing,  this  study  has confumed  other  studies  described  in  the  literature.  It
was  found  that  young  mothers  with  an adult  mentor  in  their  lives  increase  their  self-
worth,  obtain  their  high  school  diploma  or GED  certificate,  become  economically  stable
and  raise  their  children  in  a healthy  environment  (Mech  et al., 1995;  Philip  &  Hendry,
1996;  Whithey  et al., 1980).
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Appendix  A
Interview  Guide
Demographics
D-I  How  old  are you?
D-2  Where  are you  currently  living?
1-  Foster  Home 5 - Independently
2 - Group  Home 6 - With  Friends
3 -  Relative 7 - Correctional  Facility
4 - With  Parent 8 - Homeless
D-3  What  county  are you  currently  living  in?
1 Steams 2 - Benton 3 - Sherburne 4 - Other
D-4  Can  you  estimate  how  many  people  live  in  your  town  or  city?
l-  (O-10,  000)
2 -  (10,  001-30,  000)
3 -  (30,  001-50,  000)
4 -  (50,  001 +)
D-5  Do  you  have  any  children?
Yes...(D-5a)  Howmanychildrendoyoubave?
(D-5b)  What  are their  ages?
(D-5c)  Are  your  children  currently  living  with  you  or someone  else?
(D-5d)  Who  are they  living  with?
D-6  Are  you  currently  pregnant?
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Education
E-1  Are  you  currently  attending  school?  Y  / N
Yes...(E-la)  Whattypeofschoolingareyoureceiving?
1-  High  school 6 - Vocational  Training
2 - Alternative  High  School 7 - Community  College
3 - GED  classes 8 - 4 year  Conege
4 - Home  School 9 - Other
5 - Post  Secondary
E -2  Are  you  involved  in any  extra  curricular  activities?
Yes...(E-2a)  What  activities  are you  involved  with?
E-3  Is child  care  available  at your  school?
E-4  Is  there  anything  that  seems  to get in  your  way  of  improving  your  education?
E-5  What  are some  of  your  career  goals?
E-6  How  do you  plan  to achieve  your  career  goals?
E-7  Do  you  know  anyone  who  is currently  working  in  this  field?
Yes...(E-7a)  What  is your  relationship  to this  person?
Financial  Stability
F-1  Have  you  had  any  stnuggles  in  meeting  your  basic  needs  such  as living  in  an
affordable  apartment  or  house,  having  enough  food  to eat or enough  clothing?
Yes...(F-la)  Please  explain
F-2  Are  you  currently  employed?
Yes...(F-2a)  Whattypeofjobdoyouhave?
(F-2b)  Do  you  find  your  co-workers  supportive  of  you?  Y  / N
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(F-2c)  Isthereanyoneatworkthatyoucangotowhenyouarehaving
problems  in  your  personal  life? Y/N
(F-2d)  What  does  this  person  mean  to you?
F-3  Are  you  currently  searching  for  employment?  Y  / N
Yes...(F-3a)  Wbattypeofjobareyousearchingfor?
(F-3b)  Is there  anyone  in your  life  who  is able  to help  you  find  a job?
Self-Esteem  &  Emotional  Support
S/E-l  On  a scale  from  1 to 10,  with  l being  the  lowest  and 10  being  the  highest,  could
you  rate  how  you  feel  about  yourself?
S/E-2  Think  of  someone  who  knows  you  well.
How  would  that  person  describe  you  as a person?
S/E-3  What  are some  stnuggles  you've  had  to deal  with  in  your  life?
S/E-4  Who  has been  the  most  helpful  at those  times?
S/E-5  A  role  model  is someone  who  you  look  up  to.
Who  in  your  life  would  you  consider  to be a role  model?  Why?
S/E-6  If  you  could  create  the  ideal  friend,  what  characteristics  would  this  person  have?
S/E-7  Empowerment  is when  a person  feels  like  they  are able  to create  positive  changes
in  their  lives.  Can  you  explain  a situation  where  you  felt  empowered?
(S/E-7a)  Was  there  someone  in  your  life  who  helped  you  make  these  changes?
(S/E-7b)  If  yes,  who  was  this  person?
S/E-8  How  would  you  like  to see your  life  changed?
S/E-9  Do  you  feel  like  your  family  is emotionally  supportive  of  you?  Y  / N
(S/E-9a)  Could  you  describe  a situation  tit  made  you  feel  your  family  was
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especially  supportive?
(S/E-9b)  Now,  could  you  describe  a situation  that  made  you  feel  that  your  family
was  not  supportive  at all?
Social  Support
SS-I  Is there  an adult  in your  life  who  has had a positive  influence  in  your  life?  Y  / N
(SS-la)  Could  you  explain  what  makes  this  person  special?
SS-2  Do  you  pmticipate  in  any  clubs,  organizations  or  religious  groups?
(SS-2a)  If  yes,  what  organizations  are you  involved  in?
(SS-2b)  If  no,  why  don't  you  participate  in  organizations?
SS-3  Do  you  volunteer  at any  organizations? Y/N
(SS-3a)  If  yes,  where  do you  volunteer  at?
SS-4  Do  you  know  of  miy  support  groups,  or  programs  that  assist  pregnant  or  parenting
adolescents?
SS-5  What  community  agencies  do you  use on a regular  basis?
For  example  do you  use the  food  shelf,  food  stamps,  employment  assistance  etc?
SS-6  Have  you  every  had  difficulty  in  accessing  services?  Y  / N
Please  explain?
SS-7  If  you  could  change  any  services  that  are currently  offered,  what  would  you
change?
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Appendix  B
Consent  Form
You  are invited  to be in  a research  study  of  the  strengths  and  needs  of  pregnant  and
parenting  youth.  You  were  selected  as a possible  participant  because  your  counselor,
stated  that  you  met  the  requirements  of  the  study  by  being  a current  or
expectant  parent  between  the  age of  13 and  20. We  ask  that  you  read  this  form  and  ask
any  questions  you  may  have  before  agreeing  to be in  the  study.  This  study  is being
conducted  by  myse[  Kim  Landrigan,  as part  of  my  master's  thesis,  in Social  Work,  at
Augsburg  College  in  Minneapolis.
Background  Information
The  purpose  of  this  study  is to determine  the  strengths  and  needs  of  pregnant  and
parenting  youth  in  the  St. Cloud  community.  This  project  will  help  determine  if  there  are
enough  services  in  the St. Cloud  area  for  young  mothers  or  if  the  type  of  services  need  to
change.  To  do this,  I feel  that  the  best  people  to assist  in  deterg  this  is by  asking
pregnant  and  parenting  youth  what  their  experience  has been  and  what  needs  may  still  be
unmet.
Procedures
If  you  agree  to be in  this  study,  we  would  ask  you  to do the following  things.
Discuss  your  strengths,  needs  and  how  you  have  dealt  with  being  pregnant  or parent.  The
interview  will  last  approximately  1 hour  and  the location  of  the interview  will  be
determined  as to what  is most  convenient  for  you.
Risks  and  Benefits  of  Being  in  the Study
The  study  has several  risks:  First,  you  may  not  feel  comfortable  in  answering  some
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of  the  questions.  However,  you  will  be given  the option  of  skipping  any  questions  that
you  do not  feel  comfortable  answering.  Secondly,  you  may  feel  like  the  interview
brought  up some  unpleasant  feelings  or  issues  for  you. If  this  happens,  you  mve  the  right
to let  me know  during  the  interview  and  we  can  discuss  something  else. If  you  feel  the
need  to talk  to someone  about  your  problems,  you  will  be given  the names  and  numbers
of  counselors  you  can  talk  to. The  likelihood  that  the questions  will  bring  up issues  for
you is very small  due to the fact that you  have the option  of  skipping  questions.
You  will  receive  payment  in  the  form  of  a $5.00  McDonald's  gift  certificate  for
your  participation.  This  will  be given  to you  upon  completing  the  interview.  You  will
indirectly  benefit  by  participating  in  this  study  when  agencies  in  the community  start  to
develop  or  improve  their  programs  to better  meet  the  needs  of  pregnant  or  parenting
youth.
In  the  event  that  this  research  should  result  in  you  needing  to talk  about  unresolved
issues,  the  number  for  Nita  Jo Rush,  from  Processus  Counseling  Services,  will  be
provided.  However,  payment  for  any  such  treatment  must  be provided  by  you  or  your
third  party  payers,  if  any,  (such  as health  insurance,  Medicaid,  etc.).
Confidentiality
The  records  of  this  study  will  be kept  private.  In  any  sort  of  report  we  might
publish,  we  will  not  include  any  information  that  will  make  it possible  to identify  you.
Research  records  will  be kept  in  a locked  file;  only  this  researcher  will  have  access  to  the
records.
After  the  interview  is recorded  the  only  people  who  will  have  access  to it are
myself,  Kim  Landrigan  and  Lois  Bosch,  my  school  advisor.  These  recordings  will  only
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be used  for  educational  purposes.  Raw  data  will  be destroyed  by  August  31, 1999.
Voluntary  nature  of  the  Study
Your  decision  whether  or not  to participate  will  not  affect  your  current  or  future
relatiom  with  the  Augsburg  Conege, Catholic  Charities,  Wilson  Area  Learning  Center  or
New  Beginnings.  If  you  decide  to participate,  you  are free  to withdraw  at any  time
without  affecting  those  relationships.  If  you  decide  to withdraw  from  the  study,  you  will
not  be eligible  to receive  the  McDonalds  certificate.
Contacts  and 0uestions
The  researcher  conducting  this  study  is Kim  Landrigan.  If  you  have  any  questions
aboutthestudy,youcancontactmeat(320)251-1404.  Oryoumaycallmythesis
advisor,  Lois  Bosch  at (612)  330-1633.  You  will  be given  a copy  of  this  form  to keep  for
your  records.
Statement  of  Consent
I have  read  the  above  information.  I have  asked  questions  and  have  received  answers.
I consent  to participate  in  the  study.
Signature Date
(If  youth  is under  age 18,  parental  consent  is needed.)
Signature  of  parent  or  guardian Date
Signature  of  investigator Date
I consent  to be audio  taped:
Signature Date
I consent  to have  quotes  fromthe  interview  used  in  the  MSWthesis:
Signature Date

